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Research as a Basis for Teaching

Professor Emeritus David Hopkins




The story is always about moral purpose

I know if | need extra help or to be challenged to do
better | will get the right support

| can get the job that |

| know what good work
. . looks like and can help
My parents are involved in the school myself to leam
| can work well with and learn
from many others as well as
my teacher

| belong here

| know how | am being assessed
and what | need to do to
improve my work

| know what my learning
objectives are and feel in
control of my learning

| get to learn lots of interesting

and different subjects | use computers to help me

learn

All these.. whatever my background, whatever my abilities, wherever | start from
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What do we know about successful
systems?

1. The quality of a system or school
cannot exceed the quality of its people

2. The only way to improve student
outcomes is to improve the quality of
teaching

3. High performance requires every child
to succeed

350 - Classroom af the Universily of Bologna . Laurentius de Voliolina
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Authority and Knowledge

Lawrence Stenhouse’s work was characterized by a
deep curiosity about the relationship between
authority and knowledge. He described the key
problem in this way —

“We produce through education a majority who are
ruled by knowledge, not served by it —an
intellectual, moral and spiritual proletariat
characterized by instrumental competencies rather
than autonomous power.”

Emancipation l

Stenhouse saw the solution as a process of
emancipation —

“My theme is an old-fashioned one —
emancipation . . . The essence of emancipation as
| conceive it is the intellectual, moral and spiritual
autonomy which we recognise when we eschew
paternalism and the role of authority and hold
ourselves obliged to appeal to judgement.”
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Research knowledge only becomes useful when it is subjected to
the discipline of practice through the exercise of the teacher’s
professional judgement.

For, as Lawrence Stenhouse said many years ago, such proposals
are not to be regarded “as an unqualified recommendation, but

rather as a provisional specification claiming no more than to
be worth putting to the test of practice. Such proposals claim to
be intelligent rather than correct.”
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The capacity of research to improve teaching depends on - and in
turn feeds and strengthens — the teacher’s professional judgment.

Research can only markedly improve the art of teaching if it:

1. Offers hypotheses (i.e. tentative conclusions) whose
applications can be verified because they can be tested in the

classroom by the teacher.

OR

2. Offers descriptions of cases or retrospective generalizations
about cases sufficiently rich in detail to provide a comparative
context in which to judge better one’s own case.
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\ Professional Developrlnt

“In short the outstanding characteristic of
the extended professional teacher is a

capacity for autonomous professional self-

development through systematic self-study,
through the study of the work of other
teachers and through the testing of ideas by
classroom research procedures.”
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David Hopkins

Classroom
Research

learning

perspective’

< The teacher’s primary job is teach and facilitate learning

< Data collection should not be too demanding on teacher time

< The methodology must be reliable enough to allow teachers

to develop hypotheses and strategies to enhance student

<  The focus of the research should be driven by moral purpose

< Teacher researchers should pay attention to ethical

considerations

< Classroom research should adopt a ‘classroom exceeding
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Action research is a philosophy and methodology of
research generally applied in the social sciences. It
seeks transformative change through the simultaneous
process of taking action and doing research, which are
linked together by critical reflection.

Kurt Lewin, described action research as "comparative
research on the conditions and effects of various forms
of social action and research leading to social action"
that uses "a spiral of steps, each of which is composed
of a circle of planning, action and fact-finding about the
result of the action".

Kurt Lewin and Action Research

There is nothing so practical as a good

theory.

Kurt Lewin
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The Action Research Spiral

Classroom
Research
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https://en.wikipedia.org/wiki/Kurt_Lewin
https://www.azquotes.com/quote/684891
https://www.azquotes.com/quote/684891
https://www.azquotes.com/author/21978-Kurt_Lewin

Three Generations of l

P IMPROVING
It QUALITY |
or EDUCATION
Education for All FOR ALL

- Curiosity and Powerful
Learning

- Improving the Quaility of

- Unleashing Greatness Second Edition
e DAVID HOPKINS
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Improving the Quality of Education for All

Mot for » The journey of school

=

School

\ improvement — we travel as
——

improvement
— povenent s
swategy

Condtorsfor Candtors Pilgrims not as Nomads
wrommprvent fooeeied]
\ s /
byl » Not so much a program —
b procdoct

more a way of life ...
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Curiosity and Powerful Learning

Powerful
Learnng,

4
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The Right Direction

Curlosity mamrs___acatlamic Success...

job performance...
relationships...
life satisfaction...

problem-solving...
longevity...
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“Curiosity is a
delicate little
plant, which
aside from

stimulation,
stands mainly
in need of
freedom”
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GCURIOUS

If we want our students
fo be ;
we have to teach them
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Teaching for Curiosity
Learning protocols
teachers

Learning and curiosity

Questioning for students and

—
Expanding teacher repertoires, r—
developing student learning sKills =

Six models of practice - Whole Class

Teaching & Mnemonics (182),

CGooperative Group Work & Concept

Attainment (324), Synectios and

nductive Teaching (384) =

CURIOSITY AND *
POWERFUL LEARNING
,,,,,, Strengthening skills,
deepening understanding,
lifting achievement
Whole school theories
Teacher theories

Eee  Implementation

PRI (NG Underpinning

Inside Out at a system and school
level

Goals, Values and Principles
| mportance of narrative
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Unleashing Greatness

As Michael Barber once memorably pointed out, one can mandate the
move from awful to adequate and fair to good, but as one progresses,

one needs to ‘unleash greatness’.
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ONOUTE WNBE

. Clarify Moral Purpose

. Focus on Classroom Practice

. Decide on the Non-negotiables

. Articulate the Narrative

. Instructional Rounds & Theories of Action
. Triads and Peer Coaching

. Instructional Leadership

. Network

Unleashing Greatness

The Eight Steps

N
[e)]

o

+ Lesson Plans
- Progression
- Pedagogy

>
7" COACHING l

CURRICULUM
T CcLAsSROOM ENHANCED
RAL
e NARRATIVE === st === pracrices =P STUDENT
Cinistan ~Values OUTCOMES
~Pedagory
- Assessment
l T
NONL |
NEGOTIABLES SCHEMES OF WORK

INSTRUCTIONAL
ROUNDS

I

NETWORKS
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Utilise Instructional Rounds
Generate Theories of Action
chool Improvement Proc

Implement Triad Workin

Embrace Action R

Unleashing Greatness — The “Engine House”

Focus on the Instructional Core

&«
COACHING
e ENHANCED
PRACTICES ===  STUDENT
ouTcomEs
- Pedagogy
- Assessment @~
“Tasks
& Narrative INSTRUCTIONAL
ROUNDS
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Princile 1: Increases in student learning

Princile 2. If you change one element of

the instructional core, you have o change
the other two.

Je 3. Ifyou can't ses it n the cor,
It not there.

Aroue INSTRUCTIOI\H

occur only as a consequence of
improvements n the level of contert,

teachers' knowledge and skil, and

student engagement

Principle 6: We leam to do the
Princple 4 Task predicts perfomance.  work by doing the wor

Principle 5 The rea sccoutabity  priciple 7: Descrpton before
SYREm 3 1 ekt SRS re oA oo belre

ROUNDS
EDUCATION

@
e
@

N

g(.), s Q e
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Elizabeth A. City, Richard F. Elmore,
Sarah E. Fiarman. Lee Teitel
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THE INSTRUCTIONAL
ROUNDS PROCESS 1
'WORKS LIKE THIS

Rounds visit to focus on teaching and
learning in the school

Small groups visit a rotation of
classes and descriptive evidence is

gathered
S

Analyse evidence taking into account

school context

Develop Theories of Action

ongoing professional development.
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FIVE LESSONS FROM INSTRUCTIONAL ROUNDS

Host school uses the Theories of Action as a basis for planning

Similar Theories of Action are defined and implemented
in most schools, despite differences in schooling phases
and contexts

This is not a & ach.

It’s necessary to integrate all Theones of Action into a
teacher’s professional repertoire

All Theories of Action are characterised by teaching
approaches with

Some Theories of Action are about the whole school, and ." Q.
some are about the individual practice of teachers ‘

All Theories of Action have a high level of empirical
supporgin the research literature.

THE STORY

OF OUR
INSTRUCTIONAL
ROUNDS

10



As a result of our “inside-out” wptf g Instructional Rowrlile.,
havevidentifiedster dheoriesrofidation that when taken toget!
mmhlps ﬂﬁ&iﬁ,ﬁns & Authentic Harness Learning Intentions, Narrative & Pace
Emphasise Enquiry Focused Teaching Set Challenging Learning Tasks
Adopt Consistent Teaching Protocols Frame Higher Order Questions
Adopt Consistent Learning Protocols Connect Feedback to Data

Commit to Assessment for Learning
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The Effect Size barometer

Abarometer ik thi sccorpares
Doyt o ve o

CURIOSITY

&POWERFUL A
LEARNING: b
EFFECT SIZE R o

Efat iz forHigherOnderQuestions.

- Expuinentl o

P g
SundudOioions g za
Cumdtve Recenies 2 I3
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Four Whole School Theories of Action

Eect Sie

Prioritise High
If schools and teachers pnonh?e hlgh expectatlons and authentic
relationships, then curiosity will flourish

Emphaslse Enqulry Focused Teaching N
If enquiry is a defining characteristic of a school’s culture, then the »
level of student achievement and curiosity will increase &

Eect sne

Adopt Consistent Teaching Protocols
If we adopt consistent teaching protocols, then student behaviour,
engagement, learning and curiosity will be enhanced

et size

Adopt Consistent Learning Protocols

If we adopt consistent Iearnln%protocols in all classes, then all
T will experience an capacity to learn, and to

deve lop skllls, conﬁdence and curiosity
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Six Theones of Actlon for the Teacher
amess Learni

s ing Intenti
¥ aboul t%‘ﬁseamm g"alemmns,lr\ng 1o take nsﬁg?j'en ?&f‘e’“s IoTna e

ndersmndmgwnll increase and curiosity will be enhanced

it Set Challenging Learning Ta:
‘ e "feswh:nder%s wnl‘fa( p&gﬁggeful dm defined, dlﬁe?%ségde ?nd qhallengmg, then
A Frame Higher Order Questions
e R T T e sreamast Wiz tucent
Connect Feedback to Data

Eenawou"eqhﬁgdmore pgsclit?v': apbrgges‘sswemacoeimeétaer,‘%ﬁg ‘curiosity w.ﬁ‘%e

‘Commit to Assessment for Lesrnmg
If we commit to sss:z'ssmem, assessmem for learning, then student

Iememocpe'anve

whg" ecasswalmcnv%o?nd ude

‘ﬂ liate petween
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FOUR WHOLE SCHOOL THEORIES OF ACTION

PRIGRITSE HIGH EXPECTATIONS & "ADOFT CONSISTENT

AUTHENTIC RELATIONSHIPS TEACHING FROTOCOLS

e o o ooy i e i

EMPHASISE INGURY ADOFT CONSISTENT

FOCUSED TEACHNG LEARNING PROTOCOLS

e e

ity il e SIX THEORIES OF ACTION FOR TEACHERS
'HARNESS LEARNING INTENTIONS, 'CONNECT FEEDBACK TO DATA
NARRATIVE & PACE WHEN e connct eeack o data aout stcent

.
e e T s ke et
T siemar s et wl v
‘and curiosity will be enhanced. 'COMMIT TO ASSESSMENT FOR
RNING
SET CHALLENGING LEARNING TASKS e e
deaty et 45
et avdchakenging THEN unt engagement,earing, and
rogresshe, and recse karmng.
IMPLEMENT COOPERATIVE GROUPS

FRAME HIGHER ORDER QUESTIONS WHEN e mpement cooprste roup srucires
Quessonng i okt carso o s
e =

THEORIES OF ACHEH
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Teacher Rubrics
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Teacher Rubrics

Four purposes for teachers Three outcomes for students

1.Clearly set out the habits, behaviours, and ENSURING

Teachers plan with an unrelenting

performance expectations of igh quality MASTERY focus on high standards to ensure
feaching all students achieve mastery
2.Support personal reflection by teachers about CONTINUAL  Every action and every
where their practice falls on the continuum DEVELOPMENT  communication is focussed on
the individual student’s ability to
3.Provide atmpm%.ﬂet%lﬁhmiﬂt and constantly grow and improve
mgua e Tor .eact ersha.n Scl gol |eadc?(3 LONGEVITY All students set and achieve their
en discussing teaching practice an goals, and all students are ready
performance for post-school education and

employment

4.CIFjQLFJ_Q|anr%ing for professional learning and
fevelopme
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Teacher Rubrics
Challenging Tasks

THE COACHING / PEER COACHING MODEL

Demonstrate ; Feedback

Show/model g Teachers

how it can be i
one in

practice

eir tria
professional
earning team)

13
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P K DA UR DP &
ORKPIL A
& [
Workshop - “Expert” coaching
@ Feedback
@ School Improvement Team
ﬁ Peer Workplace - Peer «  Teacher Planning Teams
Coaching achin < Peer Observation
coaching «  School Networks
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TRIADS

Following Workshop

Groups of three

Meet regularly

Observe in pairs using protocols
Soon after discuss data

Then share with the other

Repeat cycle with the other

Meet every half term to review and record
progress

Schoat Schoal

mprovement
5o g 9r0g,

Jure— Networked
Action

schoat \ocal trainer. schoal

Research

Director

Schoa Schoal
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tish dqrence Stenhouse
British educational thinker,
omoted an active role
" for teachers i
educational fresearch an
curriculum development

Proposals based on research are not to be regarded “as an unqualified

recommendation, but rather as a provisional specification claiming no

more than to be worth putting to the test of practice
Such proposals claim to be intelligent rather than correct”

Research knowledge only becomes useful when it is subjected to the
discipline of practice through the exercise of the YOUR professional
judgement.
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“It is teachers, who in the end, will

change the world of the school by

understanding it”
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Professor David Hopkins v,

> David Hopkins is Professor Emeritus at the Institute of Education University
College London, the University of Nottingham and Chair of Educational Leadership at
the University of Bolton.

He was a Trustee of Outward Bound , founded the charity ‘Adventure Learning
Schools’ and helped establish the National College for School Leadership. David holds
visiting professorships at Universities around the world and consults internationally
on school reform. Between 2002 and 2005 he served three Secretary of States as the
Chief Adviser on School Standards and Head of the Standards and EFfectiveness Unit
(SEU) at the Department for Education and Skills.

> Previously, he was Chair of the Leicester City Partnership Board and Dean of the
Faculty of Education at the University of Nottingham. Before that again he was a Tutor
at the University of Cambridge Institute of Education, a Secondary School teacher and
an Outward Bound Instructor. David is also an International Mountain Guide (retired)
who despite two new knees stil climbs and skis in the Alps and Himalayas.

> David's recent book Exploding the Myths of School Reform, completes his school
improvement trilogy; the previous two being, Every School  Great School and School >
Improvement for Real. His series of Powerful Learning manuals that provide evidence- L e
based protocols to empower leaders and teachers are now available as ‘e books' as .

well as being published by McREL and ACEL.

> David was recently ranked the 16th most influential educator in the world by the
|American based Global Gurus organisation,
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http://www.profdavidhopkins.com/

